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1. Introduction
Our policy for gifted and talented education in Brighton & Hove is underpinned by our overriding vision for children and young people:
“Brighton & Hove should be the best place in the country for children and young people to grow up. We want to ensure all our children and young people have the best possible start in life, so everyone has the opportunity to fulfil their potential, whatever that might be.” (Children and Young People’s Plan, 2006-09)
It is also determined by our Statement of Inclusion which emphasises our commitment to the provision of an effective and inclusive education where all children and young people are valued equally, treated with respect and given equal opportunities within a system which values and celebrates diversity. We want children and young people to leave school as:

“Confident learners, with respect and understanding of the needs of others regardless of race, gender sexual orientation, disability and social circumstances. We want all children and Young people to receive high quality education and achieve educational standards appropriate to their capabilities.” (Statement of Inclusion, SEN and Disability Strategy, 2007)
Policy for gifted and talented education is also an important aspect of our commitment to personalisation. One of our priorities is:

“To provide all children and young people with access to an education system appropriate to their needs and aspirations.” (Children and Young People’s Plan, 2006-09 – priority 13)
This priority is supported by a specific strategic action, to: 

“Explore methods of increasing personalised learning.” 
We agree strongly with the government view that:

“A tailored education means addressing the needs of the most gifted and talented, just as much as those who are struggling.” (Higher Standards, Better Schools for All, DCSF, 2005)
and believe that a clear focus on effective provision for the Gifted and Talented can have benefits for all learners.

2. Purpose of policy
The purpose of this policy is to establish a clear framework for effective provision for gifted and talented learners in Brighton & Hove. It clarifies the actions that will be taken by both the Local Authority and schools in all phases to fulfil their obligations and responsibilities in order to:
· Identify all gifted and talented children and young people across the city

· Ensure there is a appropriate provision for all gifted and talented learners so they achieve well against the five Every Child Matters outcomes and fulfil their potential
· Provide a monitoring tool which ensures a consistently high quality of provision for all gifted and talented learners in the city
3. Definitions
The words “gifted” and “talented” have been used in different ways over the last few years. However, Brighton & Hove has adopted the definition provided by the DCSF in their recent publications related to effective provision in primary and secondary schools:
“In every school and college there are students with a range of abilities. Gifted and talented is the term applied to those young people who are achieving, or who have the potential to achieve, at a level significantly beyond the rest of their peer group. This refers to the upper end of the ability range in most classes/cohorts.” (Effective Provision for Gifted and Talented Children in Secondary Education, 2007)
The term “gifted” describes students who have the ability to excel academically in one or more subjects such as English, history or science.
“Talented” refers to those pupils who excel in areas of the curriculum requiring visio-spatial or practical abilities such as physical education, drama, music or art and design.
Other skills such as leadership, decision-making and critical/creative thinking may also be taken into account when identifying the gifted or talented. They may be gifted in one area or be “all-rounders”.

Although DCSF guidance suggests a norm of around 10% of learners per school should be regarded as gifted and talented, schools are free to determine the size of their gifted and talented population but this should be justified as part of whole-school policy and understood by all staff, students and parents/carers.
In Brighton & Hove we recognise that gifted and talented students are individuals, with their own unique strengths and aspects for development. As DCFS guidance points out, a student may have dual exceptionality - be very able in some areas, but appear on the Special Educational Needs (SEN) register because of behavioural, social, physical/sensory or specific learning difficulties. We also recognise that students will develop in different ways: some may demonstrate high ability at a later stage in their education, others may not maintain their high level of ability.
4. The national and local context

Over the last few years, gifted and talented education has been very prominent on the government’s agenda. Every Child Matters (2003) was highly relevant with its emphasis on maximising the achievement of all children and Higher Standards, Better Schools for All (2005) was significant in its promotion of support for gifted and talented learners as an aspect of personalisation. This white paper acknowledged that:
“Despite the progress we have made, we know that some schools and some staff still do not give the needs of these learners (i.e. the gifted and talented) sufficient priority. Even where this is a priority schools and teachers can struggle to tailor teaching and learning.” (Higher Standards, Better Schools for All, 2005). 
Action was pledged on introducing what was then called “expert” teachers, improving identification, introducing a national register, expansion of student academy activities, easier acceleration and more challenging A’ level courses. The last of these has been further supported by the Leitch Review of Skills (2006) with its call for “ensuring stretch and breadth in A’ levels”.
Further momentum was given to the personalisation agenda through the Report of the Teaching and Learning in 2020 Review Group. Recommendations included further embedding of Assessment for Learning strategies, further development of the National Curriculum and assessment, greater engagement of parents/carers in their children’s education, more emphasis on the skills needed by teachers to deliver personalised learning, and increasing the rate of progress in KS2 and KS3. A number of aspects of the report are clearly pertinent to the gifted and talented, especially comments related to the use of assessment , increased curricular flexibility, scope for testing “when ready” and greater emphasis on the progress of individual learners to prevent 
“underachieving pupils going unnoticed and those whose achievement is already secure not being sufficiently challenged.” (Report of the Teaching and Learning in 2020 Review Group, 2006)
All this has led to a number of important developments including:
· the launch of a national register for gifted and talented learners

· the introduction of Leading Teachers for Gifted and Talented Education

· the development of both Institutional and Classroom Quality Standards to support schools’ self-evaluation and further development of provision
· the publication of detailed guidance about identification and provison
· better support for specific groups of  gifted and talented learners such as those who are from black or minority ethnic backgrounds or in care
· the introduction of a new national programme for gifted and talented education -Young, Gifted and Talented - focused on 4-19 and managed by the CfBT Education Trust
· the launch of a new learner academy and Excellence Hubs which will provide non-residential summer schools and outreach activities
· the Secondary Curriculum Review (2007) allowing more scope for tailoring the curriculum to suit the needs of individual learners

In Brighton & Hove, support for gifted and talented education has been well-established for a number of years. This has included provision of training opportunities for teachers, regular meetings of primary and secondary network groups, and opportunities for participation in enrichment events offered by the Local Authority, local institutions and the regional gifted and talented partnership. Summer schools have been offered for several years and the local Excellence Cluster ran a Gifted and Talented strand to support the further development of gifted and talented provision.
5) The role of the Local Authority
To support schools in developing personalised learning for gifted and talented pupils and maximising their potential, the Local Authority will:
· Champion the needs of all gifted and talented students by establishing clear policy and guidance on gifted and talented education, monitoring its implementation and impact, reviewing it at regular intervals and ensuring it is made available to all relevant parties
· Provide data and other information to schools to support their offering of appropriate levels of challenge to gifted and talented learners 

· Monitor and evaluate the quality of policy and provision for gifted and talented learners and their impact outcomes and support their further development
· Encourage and support schools’ use of the Institutional Quality Standards to evaluate provision and plan for further improvement

· Encourage schools to make good use of the national register

· Identify and support improvements in schools where provision and/or achievement are causing concern

· Provide information and guidance on school management, curriculum, pedagogy, pastoral support and transfer/transition in relation to gifted and talented learners, to teachers, senior leadership teams and governors
· Promote arrangements for identification which ensure the needs of gifted and learners from different groups are recognised, including those with special educational needs, children in care, or from ethnic minority groups
· Offer guidance regarding individual learners

· Provide training, support and guidance to Leading Teachers for Gifted and Talented Education and classroom teachers
· Enhance provision through encouraging collaboration between schools and colleges, and partnerships with other groups and providers

· Ensure there is an appropriate gifted and talented dimension in other local plans and projects
· Support schools’ encouragement of gifted and talented learners to become members of the student academy and participate in enrichment activities

· Disseminate best practice across the city
· Support all school improvement professionals working in the Local Authority so they have a clear and consistent approach to developing, monitoring, supporting and evaluating gifted and talented education
· Offer guidance on the educational pathways and opportunities for gifted and talented learners
· Develop good links with the extended schools agenda and encourage good quality learning opportunities beyond the classroom

· Provide guidance to parents/carers about local policy, enrichment opportunities and how they can become engaged in their child’s education
· Work with national organisations to ensure teachers and learners are well-informed about new developments

· Promote the effective and efficient use of resources to meet the needs of the gifted and talented including through Brighton & Hove Education Online
· Identify sources of funding which can support the further development of provision
6. The role of schools

The Local Authority expects all schools to:

· Have a shared definition of gifted and talented and a clear whole-school policy for personalised learning for all pupils, including the gifted and talented
· Establish procedures for the effective identification of gifted and talented pupils and those who have the potential to achieve at a high level 
· Have a good understanding of the characteristics of gifted and talented learners in different subject contexts
· Keep a register of its gifted and talented learners which will inform census returns and check that particular groups of children are not under-represented
· Ensure its curriculum and other opportunities are rich and varied, meeting the needs of the gifted and talented cohort, and offering opportunities for acceleration
· Have a policy for teaching and learning which ensures that the needs of gifted and talented learners are properly met
· Make use of the Classroom Quality Standards to support teachers’ reflection on how effectively they are challenging and support the gifted and talented pupils they teach 

· Monitor the progress of gifted and talented learners and those who have potential but may be underachieving, including groups such as minority ethnic groups and children in care, and set challenging targets which are properly supported
· Have in place effective arrangements for transfer and transition which ensure relevant information about the very able is exchanged and acted upon
· Take into account the social, emotional, cultural and academic needs of individual gifted and talented learners when making decisions about provision
· Use the Institutional Quality Standards to self-evaluate the school’s provision in order to inform the school’s Self-Evaluation Form (SEF) and  identify priorities for further development in the school’s improvement plan
· Ensure staff receive appropriate training so they can plan effectively for the learning of the gifted and talented cohort  

· Make effective use of a Leading Teacher to audit provision and plan for its further development
· Make links with other schools, organisations and providers to extend learning opportunities for gifted and talented learners

· Work in partnership with parents/carers offering information and guidance about how they can support their child’s development and seeking their views and those of their children about how provision could be further improved
· Develop a learning environment in which all kinds of achievement are valued and celebrated and in which excellence can be achieved without fear of embarrassment, recrimination or stereotyping
See sections 9 and 10 for greater detail about identification and provision.
7. The role of the school’s governing body

The governing body has a significant role to play regarding the gifted and talented provision. It should:
· Ensure there is a whole-school policy in place which meets the needs of the gifted and talented and suits the ethos of the school, and that other policies refer to relevant aspects of gifted and talented provision
· Check that the school’s Self-Evaluation Form refers clearly to the impact of the school’s gifted and talented provision and that pertinent priorities are included in the school’s improvement plan
· Agree whether or not a governor will be responsible for this aspect of the school’s provision
· Ensure it receives appropriate training so that it is well-informed about recent developments and good practice
· Help ensure parents/carers are well-informed and engaged in supporting their child’s development
· Decide on how to monitor the school’s policy, carry out monitoring and evaluate the impact of the policy

· Be aware of the possible implications for funding of gifted and talented provision, for example non-contact time for the Leading Teacher

· Consider including information about gifted and talented provision in the school prospectus

8. Partnership with parents and their children
Parents/carers, working closely with the school, can also offer significant support for the education of the gifted and talented. Schools should encourage parents/carers to:
· Identify and share with the school their child’s strengths and needs, especially at transfer

· Share high but realistic expectations for their child
· Build on the experiences provided at school

· Discuss with their child the value and enjoyment of learning as well as the importance of performing to the best of their ability in tests and examinations
· Encourage their child to participate in enrichment activities such as those offered by the student academy

· Share successes and concerns with the school

· Comment constructively on the quality of provision for gifted and talented learners
Schools should encourage their learners to:

· Share with the school their interests, strengths, preferred learning styles and needs

· Participate in enrichment activities such as non-residential summer schools and other learner academy activities

· Provide feedback on the quality of provision, including any enrichment events they attend
9. Identification
All schools are responsible for meeting the needs of all their learners and to achieve this they need to identify their differing abilities and needs, including those of the gifted and talented. This should lead to the planning and provision of learning opportunities that are engaging and offer an appropriate level of challenge so all learners progress well and fulfil their potential.
Identification and provision overlap in that identification includes teachers “talent spotting” through their observation of learners participating in learning activities.
Regarding the identification of the gifted and talented the Local Authority subscribes to the DCSF view that:
“There is no single perfect instrument for identification – schools are advised to use a ‘best fit’ model that draws on a range of evidence guidance including qualititative and quantitative elements” (Identifying Gifted and Talented Pupils – Getting Started, 2006)
To facilitate identification, school staff should be aware of the general characteristics of gifted and talented learners. An OfSTED review of research indicates that these may include:
· Be a good reader
· Be very articulate or verbally fluent for their age

· Give quick verbal responses 

· Have a wide general knowledge

· Be interested in topics which one might associate with an older child

· Show unusual and original responses to problem solving activities

· Be logical

· Have an ability to work things out in their head very quickly

· Have a lively and original imagination/sense of humour

· Be easily bored by what they perceive as routine tasks

Schools should also be aware of the characteristics of gifted and talented underachievers who may tend to:

· Have low self-esteem
· Be confused about their development and about why they are behaving as they are

· Manipulate the environment to make themselves feel better

· Tend towards a superior attitude to those around them

· Find inadequacy in others, in things, in systems, to excuse their own behaviour

Schools need to decide how best to identify their gifted and talented learners. This will vary according to phase and subject but is likely to include use information from a range of sources such as:

· Teacher nomination
· General and subject checklists

· Testing – achievement, potential and curriculum ability
· Teacher assessment of pupils’ work

· Peer nomination

· Parental information

· Discussion with learners

· External agency nomination e.g. health visitor

· Involvement and achievement in competitions
· Achievement in extra-curricular activities

Procedures for identifying gifted and talented learners should be transparent, non-discriminatory, flexible and effective so that learners from all backgrounds and ethnic groups (including those with English as an additional language) are given opportunities to fully demonstrate their abilities. It is good practice for schools to monitor the backgrounds and characteristics of learners identified as gifted and talented to ensure that no specific groups are under-represented.
For detailed information about identification issues, we recommend referring to the DCSF‘s publication: Identifying Gifted and Talented Pupils – Getting Started (2006)
10. Provision 
Personalised Learning is about tailoring education to individual need, interest and aptitude to ensure that every learner achieves well and reaches the highest standards possible, whatever their background or circumstances. Each school should aim to make appropriate provision for the abilities, needs and aspirations of all learners, including those who are gifted and talented. This should be underpinned by effective identification of the gifted and talented and include:
· Excellent teaching based on a wide range of strategies and  including carefully planned learning opportunities which offer additional stretch through a combination of breadth (enrichment), depth (extension) and pace
· A classroom culture characterised by high motivation, expectations and aspirations

· Effective use of questioning, classroom groupings and teaching resources which bear in mind the needs of different learners
· Effective assessment for learning , so that planning takes account of prior learning, stretching curricular targets are set, and differentiated learning objectives and outcomes are shared with pupils
· Opportunities for independent learning and use of a range of learning styles

· Provision of a broad and balanced, rich and varied curriculum enriched by  additional activities such as field trips, school clubs, productions, visiting experts, book clubs, educational visits, sports training and business or community projects 
Effective leadership at senior level is required to ensure there is high quality provision for gifted and talented learners and here the new role of the Leading Teacher is clearly critical. Schools should regularly evaluate the effectiveness of their provision, making use of the Institutional Quality Standards, record findings in their SEF, and discuss outcomes as part of their discussions with their link adviser or School Improvement Partner.  They will need to provide evidence of the impact of their provision during school inspections. 
For detailed guidance about effective provision for the gifted and talented we recommend the DCSF’s twin publications, Effective Provision for Gifted and Talented children in Primary Education (2006) and Effective Provision for Gifted and Talented children in Secondary Education (2007). 
12. Monitoring the policy
The Local Authority will evaluate the implementation and effectiveness of this policy annually, bearing in mind the pilot Local Authority Quality Standards and focusing on:
· The extent to which the expected roles and responsibilities of the Local authority and schools are properly met

· Analysis of the progress of high performing learners in National Curriculum tests and accredited examinations

· Annual review of standards and school provision by primary link advisers and secondary School Improvement Partners with headteachers
· Review of OfSTED inspection reports

· Analysis of any parental concerns or complaints about provision

· Review of any new features of provision made within the Local Authority

Date of next review: August 2008
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